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Thesis actuality: English is the most widely spoken language in the world. According to the
researchers, English is a native language for 400 million people, while from 500 million to a billion
people consider it as a second language; more than 60 nations use English as an official language, 80%
of academic papers are published in English. English has a great influence on all areas of the world
community: education, politics, economics, technology, science, tourism, transportation, etc.

In 1996, in Germany, the Nuremberg Unified Language System was adopted, which defines
three levels of language competence: A (elementary knowledge of the language), B (good language
skills) and C (fluency in the language). An unified European recommendation framework
document is oriented on active learning. It is a practical document that reinterprets learning goals,
methods and means. The document covers the results achieved in mastering language competences
(listening, speaking, reading, writing) within the foreign language learning process. According to
the document, priority should be given to listening and speaking skills, while reading and writing
competences are of a secondary importance. However, the importance of the latter should not be
underestimated; the teaching/learning of paraverbal (intonation, speaking rhythm) and non-verbal
(mimic, gesticulation) communication means should be considered as well.

The basis for achieving high quality education depends on sharing experiences of general
teaching/learning competences necessary for the creation of a common European educational
space, as well as the determination of those subjective competencies that will encourage a student
to achieve better results, which, in turn, will make the learning process much more important and
goal-oriented. In this regard, it is worth mentioning specialized and general transparency
competencies/skills defined by the project “Tuning” (2005). They become more significant for a
student, what is expressed in employment opportunities and successful citizenship. The specialized
competencies represent the basis for the qualification provided by the educational program.
Among the competencies, the most considerable are instrumental, interpersonal and systemic

ones. The instrumental competences comprise technological and linguistic skills. The linguistic



skills include oral and written communication in the native language, as well as the knowledge of
a second foreign language (Gonzales, Wagenaire, 2005: 25).

Communicative Competence (CC) has long been regarded as the main goal of foreign
language teaching. Scientists Hymes (1971), Consolo (2006), Lehmann (2007) state that
communicative competence is entirely related to speaking, social skills; it includes grammatical,
pragmatic and sociolinguistic competences and represents the ability to use language in a particular
situation. The scientists Canale and Swan (1980) point out that communicative competence
implies the ability of a foreign language learner use the language for successful communication.

Learning English has become important and necessary for Georgian people; the knowledge
of foreign language is considered to be the basic value of a specialist’s competitiveness. It is a
compulsory subject both at school and university. The appropriate conditions for efficient
mastering of English language are created in Georgia. English language is taught at primary,
secondary and high schools. According to the National Curriculum, at least two foreign languages
should be studied within the framework of school education, the third foreign language is
optional. The study of English begins in the first grade, which serves great purpose of creating
common European open, mobile space.

Despite great success in English language teaching process, in oral communication
“Pronunciation” still remains a problem. English language teachers mostly focus on the study of
vocabulary and grammar, avoiding teaching pronunciation, especially in higher classes. Vong
(1987) notes that even when lexis and grammar of a foreign language speaker are perfect, if their
pronunciation is not correct, it is impossible to communicate efficiently and comprehensibly.
However, English language fluency does not imply only correct pronunciation. Together with the
correct pronunciation, the English learner needs to understand what a speaker is talking about.
Most English learners have a problem with listening; in most cases, particularly in the connected
speech, a listener cannot perceive individual words of a speaker. While listening to a foreigner,
the listener finds it difficult to understand the words, so he asks for the repetition of the

utterance, which is obviously irritating for both sides.



The observation of the educational process at Batumi Shota Rustaveli State University has
shown that students often have well-developed reading and writing skills, while their
pronunciation does not match their level. As we have already mentioned, the most common
method of teaching English language is teaching for communication. Effective communication
implies proper use of lexical units, grammatical structures and English language phonemes.
Sometimes students use correct grammatical structures and lexical units during communication,
but their intonation or stress is wrong. So, the knowledge of the language implies the knowledge
of the language prosodic characteristics as well.

Another important issue is the acquisition of listening (auditing) skills in learning English
which is one of the significant elements of educational process. In foreign language teaching,
listening implies formation of those language skills which help learners to understand and convey
the already heard information. It is beyond question that listening is one of the most complicated
skills among competences. In recent years, much has been changed in the process of English
language teaching. Listening has taken a significant place in the process of the EFL / ESL (English
as a Foreign Language / English as a Second Language) acquisition. As J. Richards (2008:5) signifies
teaching listening skills has attracted a greater level of interest in recent years than it did in the
past. Now, National Assessment and Examination Center (the Unified National Exams, Teachers
Certification Exams), exit exams, and other examinations often include listening components,
acknowledging that listening is a core component of the second-language proficiency.

My practical experience, gained at Batumi Shota Rustaveli State University, has shown that
the global listening (listening for general information) skills are more developed among students as
they listen to songs, watch foreign films and TV programs, have foreign friends. Of course, all the
above mentioned provide a huge assistance concerning general listening. However, selective
listening (listening for specific information) is problematic for students, since it relates to a
detailed consideration, comprehension and interpretation of the text. At the exam students show
low results, as they face difficulties in doing listening assignments like multiple choice questions,

sentence completion, gap filling, T/F statements and others.



The existing contradictions and weaknesses, revealed during the observation of
teaching/learning process, are caused by a student's inability to perceive listening and
pronunciation skills as a specialized competence, necessary to solve a particular problem.
Therefore, the relevance of the topic is, how to raise effectiveness in teaching listening and
pronunciation process, how to improve listening and pronunciation skills among students at the
university, means which increase students’ level of competences such as: proper speech skills,
communication skills, listening skills and skills to use gained knowledge in practice.

As we can see, communication in foreign language involves a number of problems, most of
which are related to pronunciation and listening. The need to solve the problems related to the
mentioned issues, has influenced the choice of our topic "Enhancing the Effectiveness of teaching
Phonetics and Listening at the University Level".

Research Goals and Objectives: The goal of the research is to determine the competences
oriented on the development and improvement of foreign language skills, to define the
pronunciation and the listening skills and the ways of their achievement at the level of
undergraduate at the university.

The goals of the research are:
4. To identify and solve the problem existing in the pronunciation and listening competences of
English language;
5. To establish teaching/learning pronunciation and listening competences at the level of
undergraduate at the university and to select the activities for their achievement;
6. To select effective learning strategies and implement them in practice for the achievement of
proper pronunciation and listening competences.
The Subject and Object of the Research:
The subject of the research are the modern methods and means of improvement of listening and
pronunciation skills at the university level. The object of the study are the students of the
Humanitarian Faculty of Batumi Shota Rustaveli State University and the Foreign Languages

Faculty of the University of Salerno. The research was conducted in 2014-2017 at Batumi Shota



Rustaveli State University, Georgia and at the University of Salerno, Italy (Within the Erasmus
Mundus Scholarship Program I had an opportunity to work with Italian students as well).

The Research Methodology: To achieve the objectives of the research, we have developed a
research strategy which consists of the following components: a quantitative research — a student
survey (Questionnaire); an interview; an experiment; testing; focus groups; a data collection and
processing; a qualitative research — observation of an educational process; a practical research — the
so called "Action Research" (a study that focuses on specific characteristics of the language for
improving teaching /learning process). Methods used in the research differ according to the
following characteristics: reliability, selection and involvement of target and controlling groups;
planning, conducting, studying, processing and analyzing the research phases. The results of
interviews, experiments and empirical research, received for the reliability of the research, are
presented as statistical tables and diagrams.

The scientific novelty of the research: The new approaches for the improvement of
pronunciation and listening skills have been developed and implemented in the teaching/learning
process of foreign language. We have determined the specialized competences of pronunciation
and listening and selected learning activities and methods necessary for their achievement, which
has been reflected in the conclusions and recommendations of the dissertation work.

Approbation of the Thesis: The thesis was prepared on the Faculty of Education of Batumi
Shota Rustaveli State University. The reports on the issues, discussed in the thesis, were made at
the university and international scientific conferences. The results of the research have been
published in the form of scientific articles. We regularly informed the Department of Pedagogical
Sciences of Batumi Shota Rustaveli State University about the progress of the dissertation work.
The completed work was reviewed and evaluated at the Department of Pedagogical Sciences (June
19, 2017, Protocol No. 13).

The practical and theoretical value of the work: the theoretical significance of the thesis is
determined by the fact that it contains observations, activities and conclusions valuable for

teaching English language phonetics and listening.



The results of the research were introduced to students of Humanities faculty of Batumi
Shota Rustaveli State University as well as with students of the Humanities (Foreign Languages)
of the University of Salerno (Italy). The conclusions and recommendations, drawn in the paper,
will help foreign language teachers, learners, students of the Faculty of Education (future
teachers), students of English philology, as well as non-specialized faculties to develop
pronunciation and listening competences; The thesis will make a great contribution to English
language teaching methodology; It will help foreign language teachers to plan and conduct the
educational process effectively and achieve success.

Practical value of the dissertation work is that it can be used in English language phonetics,
phonology, English language practical courses. It can be helpful for the students of the Faculty of
Education during the performance of bachelor's and master's work. The results of the research
have been reflected in an auxiliary tutorial “A Course In English Phonetics. Theory And Practice®,
which will be useful for teachers and students of any speciality; the main issues of the thesis are
considered in the following articles and conference reports:

9. “Challenges, which Georgian English language learners face during mastering English
language pronunciation,“ VII International Scientific Conference, Akaki Tsereteli State
University, Kutaisi, 2016.

10. “Text as a Means of Multicultural Competence Development” International Conference “Text as
a Culture, Culture as a Text”, Gdanski State University, Poland, 2016.

11. ‘Teaching Selective Listening at University Level,” International Scientific Journal JLLL -
Journal of Literature, Languages and Linguistics, USA, 2016.

12. “Problem, that Italian Language Learners Face During Mastering English Language
Pronunciation” , I International Scientific Conference ,Education, Research, Practice”, Telavi
Iakob Gogebashvili State University, Telavi, 2016.

13. "The Role of Music in English Language Phonetic Lessons", VI International Scientific-
Methodological Conference "Current Issues of Teaching and Upbringing", Akaki Tsereteli State

University, Kutaisi, 2015.



14. “THE EFFICIENT STRATEGIES FOR THE DEVELOPMENT OF READING SKILLS”
International Conference “MODERN TECHNOLOGIES OF FOREIGN LANGUAGE
TEACHING”, Ulyanovsk State Technological University, 2015.

15. "How to Master Correct English Pronunciation with Dr. Seus — Lliterature and a Correct
Pronunciation", International Scientific Conference "Way to Eurointegration", Guram
Tavartkiladze University, Thbilisi, 2014.

16. "The Role of qualitative research in the improvement of English language teaching",
International Conference "Humanitarian Sciences in Information Society", Batumi Shota
Rustaveli University, Batumi, 2014.

Theoretical base of the research is represented by:

Works, textbooks and articles by: Judy B. Gilbert ( 2008), H. Hietanen (2012), Ch. Shen
(2009), J. C Richard (2008), S. Brown (2006), A.G.Garcia (2014), L. vandegrift (2009), T.
Angelovska (2012), L. G. Daniel, K. D. Blount..(1991), D. Palak, R. T. Walls (2009), J. M. Inaty,
P. Ayres, ]. Sweller (2011), Jeannie Logan, M.B. Howlader (2010), M.C. Murcia (2001, 2002),
Xian Shang ( 2013), A. Dlaska, Ch. Krekeler (2013), R. Wong (1987), ]. Kenworthy (1987), K.
Sxhaetzel (2003), Jo McDonough and Ch. Show (2003), Consolo (2006), Lehmann (2007),M.
Rost (2002), R. Lyster (2007), Z. Dornyei (2007), J. W Creswell (2003), W. M. Rivers (1968),
D. Crystal (2002), R. Hughes (2002), G. Brown (1996), D.V Carroll (2004), M. Yoshida (2014),
D. Nunan (1999), J. Scrivener (1994), Gardner (1985), F. Feriera (2003), M. Hewings (2004), Q.
Gochitashvili (2013), R. Gogokhia (2012), E. Shaverdashvili (2015), I. Mindadze (2009), I.
Basiladze  (2016), S. Zhghenti (1956), R. Tkemaladze (1999), N. Bochorishvili (2013) I.
Bibileishvili, L. Tavdgiridze and others.

The dissertation work consists of the introduction, three chapters, twelve paragraphs, general
conclusion, annexes and the list of literature.

Introduction comprises the arguments about the choice of the dissertation topic, determines the
goals and objectives of the research, emphasizes the novelty of the work, reveals its theoretical and

practical value. The methodological aspect of the research is also defined in the Introduction.



The first chapter of the thesis"The Importance of Phonetics Teaching / Learning in the Process
of Foreign Language Study" consists of four Paragraphs.

The first Paragraph of Chapter I - "The Importance of Phonetics / Pronunciation Teaching /
Learning in the Process of Foreign Language Study" states that the development of
communication skills in language teaching involves mastering the correct pronunciation related
to the study of sounds, stress and intonation. D. Nunan in his guidebook (1999:107) describes how
mispronunciation or a wrong intonation can cause more misunderstanding than just an incorrect
pronunciation of individual sounds. S. Murcia (2001), M. Yoshida (2014), H. Sweet (1972), A.
Gimson (1973), J. Brown (1996) consider that acquiring the native like pronunciation might be
unacceptable for foreign language learners. The purpose of teaching pronunciation should be
listener’s intangibility without any difficulties and tension, understand what has been said by
native or non-native language speakers. J. Burgess and others (2000:192) notes that mastering of
pronunciation of target language sounds is much more important for the language learners than
studying phonology in details.

Many factors interfere with the mastery of correct pronunciation by English language
learners. Among them the most important one is a native language factor, i.e. the distinctions
between the systems of sounds, the stress and the intonation of the two different languages.
Another obstacle is the age factor. It is much easier to learn the language in childhood than in
adulthood.

The second Paragraph of Chapter I - "The Differences between Georgian, English and
Italian languages" — discusses various scientific statements about the dual interpretation of
"pronunciation”. In a narrow sense, the "pronunciation" implies both the use of individual sounds
and the means of joining, combining and merging the sounds that are unique in each language. In
a broad sense, the "pronunciation” means connecting, combining and merging the fragmented
sounds of the given language in a word and a sentence, with the rhythmic and melodic structure

peculiar to them (stress and intonation) (Zhghenti: 1956: 15). According to F. Rivers (1968: 112-



113), mastering correct pronunciation is affected by the degree of difference between the system
of sounds and the intonation of the native and studied languages. There is no doubt that every
language has its own sound system in which all the elements are interconnected, and it is
impossible to find any two languages with identical sound system and intonation. Therefore, at
the level of teaching, a teacher should be well versed in the nature of the problem in order to
initially eliminate difficulties and achieve effectiveness in the process of teaching.

In English language 26 alphabet letters (20 consonants and 6 vowels) are realized in the
speech by 44 sounds (24 consonants and 20 vowels). Unlike English, Georgian is one of the
languages in which the letters and phonemes (sounds) coincide with each other. In other words,
the Georgian language is a phonetic language (Zhghenti, 1956). The Georgian orthography is
perfect, the rules of reading are facilitated because, each letter corresponds to one sound and
sound is represented by only one letter. Italian, like every Roman language, originates from a
Latin language, its orthography is direct and it is phonologically focused.

Below there is a list of those sounds that are replaced by Georgian language learners when
speaking English:
The sound /6/ is replaced by the sound /s/ in such words as: ‘thank’(sank), thread(sred);
The sound /8/ is pronounced as /z/ by language learners in the words: this (zis), that (zet),
those(zouz).
The sound /g/ is replaced by the sound /g/: English [inplif] (inglif), sing[sip](sing),
long[lop](long).
The sound /w/ 1is replaced by the sound /v/: worry[wori](vori), we[wi](vi),
warm[wo:m](vorm), window|[windou](vindou).
The sound /f/ is replaced by the sound /p/: few[fju](pju), father[fa:8o](pade),
afraid[o" freid](epreid), family[feemili](pamili), favourite|[ ' fervorit](peivorit).
At the beginning of the word the sound /j/ is replaced by the sound /e/: yellow ['jelou] (elou),
New York[ nju:’ jork J(nu o:k).



The sound /r/ () in Georgian is considered as quite solid sound, for example: d®dgbo -
brdzeni (wise), 06ds69ds - brdzaneba (order). The same cannot be said about the sound /r/ in
English, which sounds weaker and muffled together with the vowels, for instance: arm[a:(r)m],
star[sta: (r )], port[po: (r )t], fork [fo: (r)k]. During the speech Georgian learners replace the
English /r/ with the Georgian /®/.

Like for the Georgian learners, the consonant sounds, presented below, are new for the
Italians as well, because they do not exist in their sound system. For example: [0] — thin, [8] — this,
[3] - television, rouge; [g] — song. The Italian learners also show the tendency of replacement of
some sounds, for instance: the sound f — (fan, full, fun) is replaced by the sound v — (van, vull,
vun); s — (sun, street, smile) is replaced by the sound z — ( zun, ztreet, zmile); the sound t — ( till,
time, tune) is replaced by the sound d (dill, dime, dune); the sound 5 is replaced by the sound g in
the process of speech utterance.

It is believed by the scientists that the misunderstanding in the speech is generated not
only by erroneous pronunciation of individual sounds, but also by prosodical errors that are
directly related to the intonation, stress and rhythm. In his work “Teaching Pronunciation”
Gilbert (2008:3) notes that none of the languages has such melodiousness as English: the tone
variation (melody signals) helps a listener to understand speaker’s emotions and identify
important and new information; the intonation has a communicative character. For example: a
simple affirmative sentence in English is pronounced in gradually descending tone, and the stress

falls on the last syllable:
She read it N
We payed \_’

The opposite tone is used in Georgian where the first stressed syllable has a medium or low
tone (not high), and the intonation falls on the last unstressed syllable (not a stressed one as in
English language). In Georgian like in English, a sudden decline in tone is not used.

396 gl foozombs - man es tsaikitkha (he read it) /\

B396 3000505390 - chven vitamashet (we played)



The Italian language is characterized by tendencies of English intonation, a declarative
sentence is pronounced with a descending tone, while an interrogative sentence has an ascending
tone, although it should be noted that the intonation differs from the regions (Naples, Catania,
Bergamo, Milan, Verona).

In contrast to the Georgian language, the English stress is characterized by a number of
specific signs. For instance, the English words can be stressed and unstressed, because the stress in
English is dynamic-musical. As a rule, the first part is the strongest one, while the second one is
weak. The Georgian stress does not have such signs. The intensive stress in English is resulted in
the fact that the vowels retain the same, while the unstressed vowels become reduced. There is no
such confrontation between the stressed and unstressed syllables in Georgian (Tkemaladze, 1999:
18-19).

Unlike the Georgian stress, the Italian one shares the English language tendency, what is
expressed in the variability, the amplification and intensity of voice. The Italian learners have
fewer obstacles in connection with the use of the correct stress in a word. However, as A.
Deugenio states in his article, the English stress is stronger and more distinct in comparison with
the Italian one. Another problem is the use of suffixes. English and Italian have the suffixes
borrowed from Latin, although, the stress falls on different places (Kenworthy,1988: 148). The
Italian suffix ‘ta’ corresponds to the English suffix ‘ty’, but the stress falls on the suffix ‘ta’ in
contrast to the English one. For example: Italian ‘abilita — English ‘ability’; ‘Universita’ —
‘University’; ‘carita’ — ‘charity’, ‘prioritd’ — priority, ‘nationalitda’ — nationality, ‘citta’ — city,
‘liberta’ — liberty, The Italian suffix ‘zion’ also corresponds to the English suffix ‘tion’. In the case
of existence of the sufix ‘tion’, in English the stress falls on the second syllable from the end,
while in Italian the suffix ‘zion’ is stressed itself. For example: Italian nazione’ — nation; relazione
— relation, internazionale — international, porzione — portion, pubblicazione — publication. In

general, the words in Italian end with a vowel, and the stress falls on the last vowel as well, and



therefore, the word becomes lengthen. For example, 'cita:' (city), 'palto:' (overcoat), 'perche:'
(why) (Kramer, 2009: 10).

The comparison of phonemes, intonation and stress of Georgian, English and Italian
languages has shown that the differences in the phonetics of these languages are quite large, what
leads to communication misunderstanding. The effective communication requires the teaching
phonetics (the correct pronunciation) with the modern methods, especially in those educational
institutions or faculties, where phonetics is not taught as a separate subject and is combined with
lexics and grammar.

The third Paragraph of Chapter I - "Traditional and Modern Techniques and Methods for
Improvement of Pronunciation Skills" deals with the consideration of those educational activities
that facilitate teaching/learning process for language students (learners). It is noted that teaching
strategies should be related to such innate skills of a person as perception, memory, imagination,
attention, speech, thinking (Bibileishvili, 2011).

The studies have shown that the problem of perception arises in the process of
pronunciation mastering. We cannot pronounce what we do not understand. Moreover, if an
English sound is not clearly understood, a learner's mind transforms it to the sound similar to his
native language. For example Th [0] / in Georgian sounds as [»].

The best method for perceptual skill development is observation together with the analysis
and generalization. While working on the sound system, learners first need to listen to the
discrepant sounds in English and Georgian languages, and then they should be taught how these
sounds are uttered. Proceeding from this reality, a great attention should be paid to the listening
of sounds to enable their perception and correct production. In the process of teaching, it is
necessary to pre-teach the learners the major different sounds of the target and native language.

A foreign language mastering is unimaginable without a perfect memory skill. Oshido (2003:
12) emphasizes the fact that the meaningless sounds cannot be remembered by learners and cause
problems for them. However, the categorization and information analyzation will provide the

maintenance of learned information in a long term memory.



Attention is a human inborn ability. The quality of its development depends on how much a
teacher contributes to the development of thinking skills of learners. The internal factors of
attention are: need, interest, mood, expectation, willpower (Bibileishvili 2011: 62). An attentive
student can find the similarity or connection between the subjects. To improve the
pronunciation and memory the training activities should include: 'Rhyming pair game';
'Hangman', 'Bingo with Minimal Pairs' and other activities with their strategies are fully
presented in our thesis.

The imagination skills are another important element for mastering the pronunciation. The
imagination can be developed by various methods: role-playing games, reading children's poems
or short stories, listening and imitating dialogues, as well as listening and retelling texts.

In the process of improvement of foreign language pronunciation, the speech cannot be
perfect if it is not well developed. The orthoepy can be regulated with the help of poems, texts
and tongue-twisters; the learners should pronounce sounds and words accurately and properly to
avoid confusion.

The thinking is a human inherent ability. This is the ability to set a new task and solve it.
Among the various types of thinking we should single out a logical one, which implies the
establishment of a relationship between previously and newly acquired knowledge. Trainer
Stanton offers an activity “Same Sound, different sound” that is directly related to the
development of thinking skills. All the teaching activities used with the student are deliberately

presented and analised in the thesis.

The fourth Paragraph of Chapter I - "The Outcomes of Teaching/Learning Pronunciation" -
represents an empirical study, in which quantitative and qualitative research methods have been
used. We have conducted the experiment, have selected the focus and control groups in advance
and observed an educational process.

The experiment was conducted in two parts: I phase - a) Before the experiment started, the

students were interviewed in order to determine the level of their phonetical knowledge; b) The



real level of students' knowledge of phonetics (pronunciation) has been established. II phase - a)
During the academic semester we used the educational strategies selected by us; b) After the
experiment the focus and control groups have been tested using Phonetic excerciese. The
obtained results have been analyzed, described and presented.
The following focus groups were selected for the research: A and B groups of the second
year students (40 students) of the Faculty of Foreign Languages, Salerno University (Italy) and A
and B groups of the second year students (42 students) of the Humanitarian Faculty, Batumi Shota
Rustaveli State University (Georgia). The participants of the target groups were given a printed
questionnaire to be answered individually. The closed type of questionnaire meant choosing "yes /
no" answers for these questions. The survey was conducted anonymously, the questionnaire was
the following:
» Can you determine what the English language phonetics study? Yes / no
» Do you differentiate the letters and sounds of the alphabet? Yes / no
» Do you know the difference between monophthons and diphthongs? Yes / no
» Can you correctly use the stress both in a word and in a sentence? Yes / no
» Can you properly use the intonation? Yes / no
87% of interviewed Italian students think that they can determine what the English
language phonetics study. 93% of students distinguish the letters and sounds of alphabet from
each other. 47% of respondents consider that they can distinguish monophthons from
diphthongs. As for the correct use of the stress, 55% of students believe that they can properly use
both the word and the sentence stress. 75% of learners think that they can use intonation
correctly. The analysis of the results among the Georgian students has shown that 71% of them
know what the English language phonetics study. 71% of respondents can distinguish alphabet
letters and sounds from each other. 40% of students can distinguish monophthongs and
diphthongs. About 83% of respondents are aware of the proper use of the stress, and 83% of the

respondents think that they can correctly use intonation.



The analysis of the results of the survey has showed that majority of the student of Salerno
University and Batumi Shota Rustaveli State University (about 71%) answered positively, while a
small part (about 16%) responded negatively to the majority of the questions asked; 23%

refrained from answering. (See the chart below)

23 %

B Positive answer

B Negative aswer
16 %
71 % Refrained form answering

The data show that the self-assessment of students in the level of their knowledge of
phonetics is quite high. In order to assess the adequacy of student self-assessment, testing
including phonetic exercises was conducted with the same students. The phonetical test
comprised 7 tasks, each assignment consisted of 10 sentences, both closed and open type of
exercises: vowel and consonant sounds, diphthongs, stress in a word, stress in a sentence,
intonation. The testing was conducted for 1 academic hour. None of the participants could
complete all tasks of the test correctly. The analysis of the test results has shown that the real
level of the knowledge of phonetic characteristics among the Italian and Georgian students
reaches 20-22%. The difference between the student self-assessment and the real level of

knowledge is 49%. (percentage indicator)
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After the questioning and establishing a real level of knowledge among students, the focus
groups were conducted the pronunciation improvement activities. We have worked out a plan,
that included: the selection of participants in comparative groups, the control of the experimental
group, the planning of educational strategies, the data collection, the data analysis and its
encoding.

In selected experimental and control groups, the second year students of I and II groups of
the Humanitarian Faculty of the University of Salerno (Italy) and Batumi Shota Rustaveli State
University (Georgia) totally 80 participants were involved , who had the level of English Bl,
the foreign students were not participating in the mentioned group.

We have developed certain educational activities and strategies necessary for the improving
pronunciation; correspondingly, the lesson plan have been compiled as well. The educational
strategies were being carried out at the practical lessons of English language and devoted 20-25
minutes.

During the practical course the Italian students were guided by New English File B1, while
the Georgian students used Prime 7ime 2. According to the structure of the books, all the three
elements of the language (pronunciation, grammar, vocabulary) are equally valuable, i.e. the

phonetic characteristics of the language were integrated with grammar and vocabulary.



The experimental and control groups were given the same tasks stipulated by the program.
Training in the Experimental Group was carried out according to the materials offered by us,
while in the control group the material was presented in the book itself. The results of the
experiment have been reflected in the tables. The outcomes of the analysis have been introduced
both to the students of experimental and control groups.

The quantitative analysis of the results of the experiment points to the improvement of
pronunciation skills in the experimental group. The experiment has confirmed that using the
strategies to improve pronunciation is effective at an active lecture with practical exercises and
listening activities. Thus, the involvement of pronunciation oriented competences at the foreign
language teaching practical lessons will increase the quality of English language pronunciation
and the quality of educational process in general. During the experiment, the observation of
students has shown that the selected activities and exercises were not tiring for students. On the
contrary, they contributed to the growth of student activity, interest and motivation. On the one
hand, the diverse activities have reduced the time, on the other hand increased the quality and
student involvement in the learning process. The boring and tiring phonetic exercises have
become more fun, interesting and effective. It should be emphasized that in the course of our
experiment we were focusing on quality while planning each activity. The attention was paid to
those mistakes, which were made by the Italian and Georgian students while uttering English.
We prepared such activities that helped the students to achieve the correct pronunciation skills.

Thus, the results of the experiment has shown that the determination of pronunciation
oriented competences, the relevant educational activities (related to the innate human skills:
attention, perception, imagination, memory, speech, thinking) ensure the development of the
pronunciation skills, as well as the increase of students' interest, motivation and involvement in
the educational process, what eventually results in the use of the acquired competences in

practice. (percentage indicators).
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Chapter II of the work "Traditional / Approved Methods of Teaching Listening and Its Results"
consists of four Paragraphs. The first Paragraph of Chapter II is called “The historical tour on
teaching listening®. It is said that since 1900 linguists have begun to develop the psychological
theory related to the "perception of a child language" (L1 perception) and the use of this theory in
a foreign language teaching process. Nevertheless, in 1940-1960 neither British nor American
programs of English language teaching draw much attention to the listening skills. The auditing
was studied in terms of grammar, working with a text, phonetic exercises, and therefore,
Listening was considered to be a "passive" skill in the process of mastering the language (Murcia,
2001: 70). In his guidebook "Research and Teaching Listening" M.Rost states that teaching
“Listening” is a new phenomenon in the process of foreign language teaching. Since the European
Council has set forth a definition of mastering the competence of communication, the Model of
the "Communicative Language Teaching" (CLT) has turned it into an integral part of
communicative competence. "Listening" skills have become an important focus for understanding
of meaning by learners in a communication process (Rost, 2002:116). Thus, the approaches to
development of the listening skills have passed through a number of stages. The latest approach to
teaching emphasizes the role of a listener, who is considered to be an active participant of a

listening process. The spoken language has become an important source and means of foreign



language teaching/learning process, which requires the listening skills as well as the skills of
information exchange.

The second Paragraph of Chapter II is called “To the Issue of Understanding the Spoken
Language®. According to Otch (1986), the oral speech is a quick and temporary way of
transmitting information, it is carried out without a preliminary thinking or planning, and in
some cases it is limited by 2-3 words or 2-3 sentences (Rost, 2002: 30). The oral speech is an
"ephemeral" phenomenon that cannot exist without a recording of reinterpretation and
repetition. Listening is complicated by a noise, such as traffic or people's conversation. The oral
speech is less stable than the written one. There is an evidence that the oral speech is less complex
in terms of grammatical and discourse structure. At the same time, the conversation includes
pauses, stops, changes of words, fluctuation and use of half finished sentence, what is not typical
for the written speech.

The second Paragraph of Chapter II is called “Listening Comprehension Process: "Bottom
Up" and “Top-Down” Model.

The researchers Murcia (2001), J. S Richards (2008), Joe Mcdonough and Sh. Christopher
(2003), M. Rost (2002), J. Brown (1996) and others, note that the "Bottom Up" perception process
requires a listener to pay much attention to each detail. The comprehension begins with
analyzing the obtained data in the following order: the sounds, the words, the sentences and the
texts - until the meaning is not understood completely.

Another important fact of Listening Comprehension is the use of the "Top Down"
approach, when a listener actively uses the previous knowledge to interpret the heard. Listening
not only reflects the interaction of mind and language, but also requires the activation of
contextual information and prior knowledge. J. Wight (1998: 8-9) names the subskills of general
listening skills: perception skills, language skills, knowledge of the world, dealing with
information and interaction with the speaker. He also adds that a good listener can use these
subskills simultaneously in order to perceive and understand the heard information. The type of

the text to be listened and the aim of listening should be considered as well. While the "Bottom



Up" process passes way from language to meaning, the "Top-Down" process, on the contrary,
begins with meaning and ends with language.

J. Richards (2008) and M. Rost (2002) identify that Listening is mostly a cognitive activity
that involves activation and modification of concepts in the mind of a listener. The Listening
skills require that a listener has certain knowledge of the sound system as well as the ability to
combine, interpret and understand the listened language data (facts). In other words, this is an
interpretation between "Top-Down" and "Bottom Up" methods. Therefore, the studies have
shown that the activation of the prior knowledge facilitates a listener to understand the listened
text better. To achieve this, the educational process should actively include pictures, posters,
video clips, class discussions and other strategies.

The fourth Paragraph of Chapter II is "Traditional and Modern Methods of Developing
Listening Skills".

The method of teaching has taken a long time to recognize that Listening is an important
component in the foreign language teaching/ learning process. The oral communication, one of
the most important part of which is Listening, can be spontaneous or not spontaneous, and the
listening situations can be authentic (presenting a foreign culture in a real context) or not
authentic (artificially created texts, the authors of which are not native speakers). A traditional
approach to working with Listening skills comprises the following instructional models: Listening
and repetition; Listening and answering questions about the listened material; Listening for the
task.

These methods are certainly still relevant today, and many teachers use them in the
educational process. However, we believe that the development of such complex skills of a
language as Listening, requires a phased approach, in particular, the integration of "Bottom Up"
and "Top-Down" methods.

When performing each listening task a foreign language learner faces a new challenge, as a
teacher provides a new listening material with his own new tasks. Therefore, a learner faces a

new more difficult task, the results of which he cannot improve for a certain period of time, and



he becomes demotivated. When a teacher is conducting listening activities and satisfies with
using of such simple instructions as "listen to the dialogue and answer the questions", "while
listening fill in the text with the words and phrases”, “Listen to the speakers and match them with
the statements” etc., then such approach is not "teaching” of Listening, but it is more "Testing".

The fluent speech considers the use of elision and reduced (weak) forms (the reduction of
vowel or consonant sounds), which make it difficult to understand words. The everyday spoken
language also contains no grammatical sentences (omission of verbs, repetition of words, or use of
extra unnecessary words), colloquialisms, and slang expressions that may be unknown to a
learner. Beside this, the lack of socio-cultural, realistic and contextual knowledge of the target
language can create an obstacle for understanding the listened text by a listener, because language
is an expression of the country culture (Anderson, Linky, 1999).

Unlike the traditional methods, the modern method of teaching is focused on a student.
According to "Learning Teaching" by ].Scrivener (1994), the role of a teacher in educational
process is “to help students", what implies students' “involvement” in the educational process.

A great attention is paid to the selection of listening texts at the lesson. The correctly
chosen text is directly related to the effective and interesting conduct of the educational process.
While selecting texts, preference is given to those ones that are oriented on the learners’ interest
and consider the oral language structure and its specificity (eg, ellipses, pauses, repetitions,
interruption of speech, etc.). The new text should be surely selected according to the level of
learners’ knowledge: at a low level there are simple, adapted and not authentic audible texts,
while at higher levels there is only authentic material.

In order to improve a learner’s receptive skills, we think that one type of task should be
used in different contexts. A specific listening task should go through both the "Bottom Up" and
"Top-Down" stages. The completing of one assignment is followed by a review, analysis of the
results and feedback. Then, the learners do another type of work with the same listened material.

The transition occurs from easy to difficult, from general to concrete.



Among the modern methods, there should be mentioned the individual, pair and group
work, common decision making, common discussion, common classroom interaction - these
methods have long been used in educational process. Therefore, it is essential to think carefully
and plan correctly each activity that concentrates on the improvement of listening skills.

D.Nunan (1999: 204) states that there are different types of listening, which can be
categorized according to different features: the purpose of listening, the role of listening and the
type of listening text.

The extensive listening is related to such a listening process, when a listener chooses a
listening material himself. The listening is aimed at understanding general information. The
intensive listening means a detailed understanding of a text and its interpretation.

Today, the extensive / global listening (listening for general information) is more developed
and available not only among students but also among children, because they listen to songs,
watch films and various TV programs, have foreign friends. These factors certainly develop
listening skills. However, when performing listening tasks the language learners face such
problems as comprehension check, multiple choice questions, sentence completion, gap filling,
true and false statements, statement matching and others.

As the students have already had developed global listening skills, we decided to help them
to develop their selective listening skills. In this regard we have conducted an empirical research.

The Semi-Structured Survey was conducted among the second and third year foreign
language students of the Humanitarian Faculty at the University of Salerno (Italy) and Batumi
Shota Rustaveli State University. 200 students (100 Italian students, 100 Georgian students)
participated in the survey. The survey did not involve foreign students. The survey consisted of
the following questions:

1) Identify the specific problem:

a) I forgot the heard information soon;
b) It is difficult to focus on key words and concentrate on the meaning.

2) How completely can you comprehend/convey the listened material:



30%, 50%, 70%, 90%, 100%;

3) What role does the intonation, stress, vowel and consonant sounds have during the process

of listening:

4) How do you improve your listening skills;

The results have shown the following: 55 Italian students out of 100 claim that they see
the difficulties in remembering the heard information, while 45 students believe that it is hard to
perceive the key words for the meaning of a text. 25 out of 100 students consider that they can
understand and convey 30% of the listened material, while 31 students understand 50% of the
listened material; 33 students report that they can understand 70% of the listened material; 10
students are able to understand and convey 90%; only one student of the respondents said that he
completely (100%) comprehends the listened material and can convey it. Responding to the
question of the role of phonetic characteristics in the listened text comprehension, the students
unanimously recognized the importance of phonetic characteristics in the listened text perception
process.

As for the last question (how can students improve their listening skills), the results were
distributed equally: 50 out of 100 students have noted that they have foreign friends and practice
with them through interaction, what improves their listening skills. 50 students believe that
listening to foreign music and watching foreign films and TV programs helps them to improve
listening skills.

The results of the survey, conducted among the Georgian students, are the following: 75
out of 100 students find it difficult to remember the listened material and concentrate on the
meaning. 14 out of 100 students state that they can comprehend only 30 % of the listened text; 43
students believe that they understand 50% of the listened material, while 34 students can
understand 70%, and only 9 students consider that they are able to understand 90% of the
listened material. It is noteworthy that none of the students can completely understand and
convey the listened information. As for the third question, 56 out of 100 students say that the

phonetic characteristics (intonation, stress, etc.) play an important role for correct listening



comprehension, while 44 students refrain from answering the question. Answering the fourth
question (how to improve the listening skills), 80 students state that in order to improve their
listening skills they listen to music, watch films (with subtitles) and different foreign programs; 20
students refrain from answering.

In private conversations, the students named a number of problems they face with during
the listening. Most students find it difficult to concentrate on the meaning of the listened text for
the further purposes; some students think they need to understand every word for the complete
perception of the listened text; other students believe that listening is easier if a speaker speaks
slowly, but it is difficult for them to understand fast speech. Some of them consider that in order
to understand the text clearly they need to listen to it three times or more; the students also face
such problems as a fully comprehension of the contents of the expanded texts and dialogues and
information memorization in order to fulfill the subsequent listening assignments. (results are

presented in percentages).
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Chapter III of the work - "Educational activities that promote the development of listening
skills" — consists of 2 Paragraphs.

The first Paragraph of Chapter III presents the educational activities, that develop listening
skills, and the results of the empirical search.

An empirical research has been conducted in order to find out how to increase the
efficiency of listening at practical lessons. The research involved the second year students (45
students) of the Humanitarian Faculty of Batumi Shota Rustaveli State University. The students’
practical course was guided by "Prime Time 2", some listening materials have also been taken
from “English File Intermediate”. For our empirical research, “Action Research” method was used
to focus on the specific characteristics of the language and to improve the teaching / learning
process.

The developed research strategy implied: a) the identification of problem (the improvement
of selective listening skills in students); b) the fulfillment of the tasks (tests) and the recording of
the results; ¢) the planning and the implementation of strategies; d) the observation and the
recording of the outcomes of educational process; e) the fulfillment of listening tasks and the
comparison of the results.

A typical listening component contains the process of before/while/after listening. During
the planning of listening strategies, the attention was paid to the phonetic (prosodic)
characteristics. The choice can be explained by the fact that the prosodic factors (stress,
intonation, rhythm, connected speech, etc.) affect a complete perception of speech (F. Ferriera)
(2003: 762-768). The change in stress or intonation entails the meaning of a speaker's message.

According to M. Hewings (2004), J. MacDonough (2003), C. Murcia (2001), D. Nunan
(1999), J. Brown (1996), a language learners should be taught how to understand foreign speech.
When listening to English stream of speech we pay attention to such hints as a stress in a word,
long sounds, a particularly pronounced words, pauses — everything what helps to understand the

essence of the conversation.



Therefore, a number of strategies, developed and used in the paper, contribute to the
development of learners’ listening sub-skills (selective listening): activities related to the
characteristics of stress, intonation, connected speech; strategy 3,2,1; T diagram; marked
reading; mosaic 1; various activities of dictation, videos, etc. These strategies have been applied in
three stages: before, while and after listening activities. The listening tasks were fulfilled by a

mutual interaction of students. All the activities and strategies are fully presented in the thesis.

The second Paragraph of Chapter III deals with the research analysis of the listening skills
development. The analysis of the empirical research results has shown that the fun activities of
text dictation contributed to the improvement of the students’ listening skills. These activities
facilitated a correct understanding of the listened sounds, phonemes, short sounds, words, phrases
and grammatical units, i.e. developed and improved a competence of conveying the heard
information.

The research has also revealed the priorities of the video display, which is effective for the
listening skills development, as it activates the work not only of ears but eyes as well. The use of
this method promoted students to be active listeners and viewers. They concentrated on the
paralinguistic signals and gestures of the language such as frowning, narrowed eyes, head
nodding, which helped them easily understand the foreign speech.

The listening skills progress checking in the research process required testing, which was
held twice (before the research, at the beginning of the spring academic semester 2017, and in the
end of the research). The test consisted of three types of tasks: (1) multiple choice questions; (2)
sentence completion; (3) statement matching to speakers.

The comparison of test answers has showed that the total number of students' correct
answers in the tests before the research was low (39%): only 20 students out of 45 had correct
answers in the first task; only 15 students from 45 performed the second task completely. As for
the third task, only 18 students out of 45 matched the statements correctly. At the end of the
research, for the validity, to measure the results of the empirical research, the same test with the

listening assignment was conducted with the same students. The results of the test showed that



the number of correct answers have been increased: 42 out of 45 students performed correctly
the first task; the second task revealed 35 correct answers, while the indicator of the correct

answers in the third task was 40. The results are presented in percentages.
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The results of one academic semester in the group has pointed out that the students have
improved their listening competences, and they became the best listeners due to using effective
listening strategies. The students were no longer stressed during the listening, they were alert and
the context of listened information was comprehensible for them. They could better understand
and convey the listened text of the appropriate level; and what is more important, they could
concentrate and correctly reacted to the listening tasks as well.

Of course, the results of one academic year do not comprise 100% increase, the student's
correct answers are 86%, but it should be noted that the use of such strategies increased the
competence of students' selective listening skills and simultaneously contributed to the
development of communication skills.

Since listening is an active process, it is undoutable that learners have to participate
actively in order to improve their listening ability. Learners can experience how their listening
ability is developing when they have opportunities to evaluate the consequences of their attempts
to listen. This means to evaluate how well they have understood, learners need to develop their
own goals for listening and to evaluate their efforts at reaching these goals. For this reason, at the
final step, for effectiveness of completing listening components, we offered our experimental

groups to fill in the following self-evaluation chart. Encouraging them to reflect on the different



cognitive steps to be taken in preparing for a listening activity, and evaluating their subsequent

results. (Vandergrift,2009).

Pre-listening: yes | no

7. Tunderstand the listening task

8. I make deductions what the listening material will be about

9. Itry to recall all the relevant information concerning the topic

10. I am ready to listen attentively

11. I know what should I focus on while listening

12. I encourage myself

After listening:

7. I concentrated on the listening task

8. Ievaluated if my predictions were right

9. For the listening assignment I focused on the useful information

10. I used background noises, tone of voice, and other clues to help me gue

at the meaning of words I did not understand.

11. I paid attention to the key words, used my knowledge of the context

and text structure to understand the text

12. I logically connected listened information for the text reconstruction

Majority of students, approximately 84% confirmed the positive answers. The number of
“Yes” answers show the improvement of perception of unknown text among students. The results
showed us, that majority of students try to mobilize their attention and concentration towards the

listening texts.



CONCLUSIONS AND RECOMMENDATIONS

On the basis of the analysis of the conducted research allows us to conclude the following:
The review of the theoretical works of well-known scientists has shown that the most common
method of teaching English is the teaching for communication purposes, as an individual uses
foreign language for communication; he implements social activity and expresses his own
opinion. Language is one of the distinctive characteristics of human beings. Without formal
instruction, we learn from infanthood the skills that we need to be successful users of a language.
In acquiring language, we learn words, and how to put them together; We learn to link words and
sentences to meaning; we learn how to use this stuctures to get what we want and say how to
feel. The fluency in language implies the development of all four language skills - reading,
writing, speaking and listening. An active communication involves the use of grammatical
structures and lexical units together with the correct use of the English language phonemes,
intonation and stress. An incorrect stress and intonation may interfere with the communication
process and the speaker’s message can be misunderstood.

No two people pronounce exactly alike. The differences arise from a variety of causes, such
as locality, early influences and social surroundings. There are also individual peculiarities for
which it is difficult or impossible to account. It is thought by many that there ought to exist a
standard speech. There are also styles of speech for each individual. There is rapid colloquial style
and slow formal style with various shades between two extremes.

The empirical research in Chapter I of the dissertation was related to the hypothesis on the
possibilities to raise the level of mastering pronunciation at the university level. The quantitative
analysis of the experiment results has showed the improvement of the pronunciation skills in the
experimental group. On this basis we suggest the active pedagogues to use a number of activities:
“Whisper game” or “Chinese Whisper”,"Doctor Seuss Tongue Twister Cards"; "Fox in socks", "Oh,
Say Can you say?", "Hop on Pop," "Horton Hears a Who"; “Same sound, different sound”;

Simulation - role-playing games; 'Rhyming pair game'; What do you do ?; 'Sound picture'; 'C for



consonant, V for vowel'; 'Bingo with Minimal Pairs' and others; It is also good to use the lyrics of
famous singers on the background of various activities.

The use of each activity, presented in the dissertation work, is useful for the teaching
different aspects of English language pronunciation in a natural way at the practical lessons; for
identifying the connected speech, characteristics of reduced forms and using them in practice.
In order to develop a correct perception of sounds and pronunciation skills of students, a teacher
should focus on a pronunciation of sounds, especially those sounds that are not typical to the
Georgian and Italian sound system. Pronunciation represents the element of language that is
important and necessary for students.

The experiment has demonstrated that the development of right speech culture of language
learners is related to the classification of pronunciation improving strategies and such human
inborn skills as perception, imagination, attention, speech, thinking at practical lessons.

Despite of the fact that English is widely spread language all over the world and many
people master the language successfully, we see the setbacks which students at Batumi Shota
Rustaveli State University suffer while doing the listening component at the exam. Many studies
have been conducted by scholars to improve listening competences among the language learners.
However, listening stays the most difficult skill for many learners. Among different types of
listening we decided to focus on Selective listening (listening for specific information), a core skill
that determines students’ assessment and therefore their motivation. The study investigated the
improvement of the selective listening skills among the students with focus of prosodic features of
the language.

The analysis of the research results (Semi-Structured Survey) has shown that the
comprehension of general information of the listened material is less problematic for students, but
the problem is the understanding of the meaning of individual words in the text. Consequently,
the students find it difficult to perceive key words, remember the context and concentrate on the
post-listening tasks. The students are able to understand speech better if a speaker speaks slowly;

the fast speech is difficult to be comprehendible.



The research has revealed a number of hindering circumstances: a content and size of a
listened material, a speaker, a pace of speech, a bad listener and a technical side of the listening
process.

Using the teaching approach top-down and bottom—up process while doing listening
component made students more self-confident, active and attentive towards the listening tasks.
Consequently, we believe that the usage of these methods will help students develop listening
skills. Top-down methods will encourage students to speak English, pre-teaching foreign words
and phrases will help them understand the listened text better. Every time, while managing with
listening task paying much more attention to the bottom-up process or so called phonetic
features will help students perceive the heard information easily. Practice is essential for text
comprehension, however, quality in the listening process becomes even more significant since it
helps the listener to stay focus on specific details. Therefore, while listening paying attention to
phonetic features such as: context words, sentence stress, pausing, intonation and rhythm
facilitates the hard work, helps students obtain the specific detail and determine the right answer
in the listening tasks. Paying attention to phonetic features in order to gain the meaning of a
speaker is as important as lexis, idioms and cohesive devises, whereas "top-down" method
contributes to make correct predictions about the listening text and therefore supports
comprehension of heard information; The use of various dictation fun activities and video
material also significantly will contribute to the educational process. Accordingly, students will
become aware of proper listening and will decrease the number of incorrect responses.. Not only
teacher should teach how to listen correctly using the right strategies but also students are more
motivated as challenging listening texts become achievable. Once correct teaching approach has
been used by the teacher, students will grab opportunity to realize their potential, the more
practice they do the better results they show.

Thus, the results of the empirical research of our dissertation work, the observation of
students' work, the activities implemented and discussed by us in educational process and the

used methods helped to increase students’ activity, interest and motivation. We have identified



the students' problems, related to pronunciation and listening skills, and developed the strategies
to eliminate them and prevent misunderstandings; the learning /teaching quality has been
improved; the diverse, interesting and fun activities reduced the time and increased the quality of
study, as well as the interest towards the educational process; the students' involvement has
become productive and it has led to the development of listening and proper pronunciation

competences and their usage in practice.



